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Maybury Primary School

Writing Curriculum

Progression and Process
Termly Timetable – Text Type Coverage
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English Long Term Plan: Key Stage 1     Becoming a Writer
	Year 1
	Autumn
	Spring
	Summer

	Text Type
	1. Narrative
2. Instruction

3. Recount
	4. Narrative
5. Instruction

6. Recount
	7. Narrative
8. Instruction

9. Recount



	Units
	3 units per term
	3 units per term 
	3 units per term

	Year 2
	Autumn
	Spring
	Summer

	Text Type
	1. Narrative
2. Instruction

3. Recount
	4. Narrative
5. Instruction

6. Recount
	7. Narrative
8. Instruction

9. Recount



	Units
	3 units per term
	3 units per term 
	3 units per term
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English Long Term Plan: Lower Key Stage 2       Becoming a Writer
	Year 3
	Autumn
	Spring
	Summer

	Text Type
	1. Narrative
2. Instruction

3. Narrative

4. Recount


	5. Narrative

6. Recount

7. Narrative

8. Explanation
	9. Narrative

10. Explanation

11. Narrative

12. Information

	Units
	4 units per term
	4 units per term
	4 units per term

	Year 4
	Autumn
	Spring
	Summer

	Text Types
	1. Narrative

2. Instruction

3. Narrative

4. Recount


	5. Narrative

6. Information

7. Narrative

8. Explanation


	9. Narrative
10. Explanation

11. Narrative

12. Information



	Units
	4 units per term
	4 units per term
	4 units per term
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English Long Term Plan: Upper Key Stage 2    Becoming a Writer
	Year 5
	Autumn
	Spring
	Summer

	Text Type
	1. Narrative

2. Explanation

3. Narrative

4. Recount


	5. Narrative

6. Information

7. Narrative 

8. Persuasion


	9. Narrative

10. Explanation
11. Narrative

12. Discussion

	Units
	4 units per term
	4 units per term
	4 units per term

	Year 6
	
	
	

	Text Types
	1. Narrative

2. Explanation

3. Narrative

4. Recount


	5. Narrative

6. Information

7. Narrative

8. Persuasion


	9. Narrative
10. Discussion

11. Narrative
12. Persuasion



	Units
	4 units per term
	4 units per term
	4 units per term


Talk for Writing Stages

	Stage
	Action

	Decide on the purpose of the unit. 
	Things to consider:
· The objective of the unit (e.g. to develop recount writing skills). If the class has already been taught this type of writing in the Talk for Writing style, the toolkit that was co-constructed with the previous class teacher will need to be located so that the unit builds on previous learning. 

· An interesting topic that will deliver the objective.

· The hook that will engage the class with the topic. 

· A model text that will provide the linguistic patterns that the class will be shown how to reproduce. Any previous model texts will need to be adapted to meet the needs of the class. 



	Baseline assessment and planning. 

	Cold Task:

· At least a week before the beginning a unit an activity needs to be set to establish what baseline skills pupils already have in relation to the object of the unit. For younger pupils this could be called ‘Have a go!’ For the older pupils this will be known as the ‘Cold Task’. The pupils will need a familiar context so that they have something to write about that a) they know about and b) that interests them. Warm up the topic with a brief discussion, but do not provide any teaching in how to write about this subject at this point. This will help you to pinpoint what specific skills to focus on in the unit to help the children progress. 
· The cold task should be identified by a coloured blue tab – their final piece will be identified with a red tab. This will allow pupils to assess their own progress. 
Adapting you planning:

· After the cold task you should assess the work of the whole class and identify the key skills that the class already has and how these could be developed within the unit, as well as any new skills to be introduced. These then form the targets for the unit. 
· From this assessment task, the children should be given specific targets to work towards (for some children these might be more specific) – the children will then self-assess against these targets at the end of the unit in order to reflect upon their own learning.  
· Next, write or adapt the model text, as necessary, to illustrate the key features identified. 
Check that your model:
· Has all the language features you want to introduce at the right level. 
· Has the language features you want to embed at the right level to help the children work towards mastery. 
· Is not too long ( a maximum of 400 words)



	Stage 1:The imitation stage
	This stage is the most important stage as this lays the pattern of language in the children’s heads. If this stage is rushed, the children will not have internalised the patterns sufficiently to be able to innovate and then use independently.

Sequence of learning:

1. Creative Hook
2. Warming up the words, phrases, sentence patterns and grammar

It is vital that children understand what the words mean; otherwise this could just become an exercise in rote learning and hollow chanting. This is crucial because generative grammar cannot work without understanding. Generative grammar is the underlying principle that underpins ‘talking the text’. Look at your model text and decide which words, phrases and grammar will need ‘warming up’ so that when children hear the words they will know what they mean. See page 20/21 of Talk for Writing across the Curriculum (TFW) for ways to help children internalise the language patterns. 

3. Internalising the model text

Children internalise the pattern of language of the model text by learning it orally. The children do not see the text at this stage, but there is a text map to act as a reminder, plus actions to reinforce specific language patterns as well as the meaning. It is crucial for the patterns to be ‘over-learned’ if they are to be part of the children’s linguistic repertoire. This ‘over;-learning’ must be done throughout the day, not just as part of the children’s writing lessons. See page 21 of Talk for Writing across the Curriculum for further ideas on varying the ways to learn the text, drawing text maps, imitation and key actions.  
4. Reading as a reader

Reading as a reader aids comprehension. Children should talk about the text, the audience and its purpose. Analysing the author, discussing language features, comparing sentences, sequencing, improving, annotating and focused vocabulary work all support this element of the process. For more details see page 24 of TFW  .

5. Reading as a writer

In the lead to the next stage of innovation, children must analyse the text. This is done through he process of ‘boxing-up’ and then recognising and understanding the ingredients that helped make the writing effective – this is done through the creation of a toolkit. For more details on boxing up and toolkits see TFW page 26. 
 

	Stage 2: The innovation stage
	By this point, pupils will have internalised the model text, the original text will be displayed with the text ‘boxed up’ and annotated – accompanied by a list of the key ingredients as well as writing reminders, techniques and tricks. The teacher will then need to plan a new starting point to act as a basis for the children’s writing. All of us write best about what we know about – and what matters to us. Ensure that the children have some basis or prior knowledge about what they are going to write about next. 

1. Shared planning 
The boxed up grid from the model text can be used as a basic planner but new information will need to be gathered and organised onto the new planning grid. Approaches to gathering information will have to be modelled and practiced. They could include:

· Note-taking.

· Listing questions before finding answers

· Interviewing visitors and experts. 

· Writing or emailing for information

· Skimming and scanning information boks and texts.

· Watching TV/film and note taking

· Using the internet. 

· Using trips to gather information

· Using the school grounds, local community to discover information. 

Here, an additional column can be added to your original ‘boxing-up’. This allows children to see the underpinning structure of the text type, how the model text is organised against this structure and then the plan for the new text. 
At this stage children will benefit from ‘talking the new text’. They can do this in pairs to share and refine ideas and references should be made to the original text to check for useful language features that might be recycled. Children might come to the front of the class to present their new texts orally. 
During this stage it is important to keep playing spelling and sentence games so that the children have plenty of oral and written practice of in the language features that they will need when they come to write. Drama games, such as interviewing experts or role-playing will also help tune children into the language features that they will be expected to use. 
2. Shared Writing 
During this stage the text will be further refined, often referring back to the original model or models. It is vital that the teacher involves the children in the composition, taking suggestions and pushing the children to refine ideas so that they are fluent, coherent and effective. At all times, the teacher needs to bear in mind the level that the text should be written at – which should be above the standard of the children.
The quality of the shared write will determine the progress that the children make. It must be interactive. Ensure that children have whiteboards available on which they are regularly required to jot down ideas, following short opportunities to share ideas with a partner in order to provide thinking time. It is these opportunities that teach the children how to write! The most important thing is to constantly model for the children the importance of reading their work aloud to check first that it flows and secondly that it sounds right. It is also worth remembering that there is no such thing as a ‘wow word’. The power of a word or sentence depends upon the context it is in. Constant rereading helps to ensure that the writing flows coherently as well as being a chance to spot mistakes or clumsy writing. The final text should be reread and edited. It helps to make the odd mistake or build in a typical weakness so that a discussion can be opened that relates to something that the children then look for in their own writing.
Moving away from the model – the road to becoming an independent writer,

Shared writing should be developed progressively to illustrate to children how to move away from the model. The more confident writers will be innovating in such a way that they are only using the underlying structure and using the related toolkit to create the effect that they want. The most confident writers may launch straight into their writing and be brought together with an adult to review 

Levels of Innovation:

Simple substitutions will be evident for younger children or the less able children in a class – this is known as ‘hugging closely’. 

‘Hugging closely’ gives confidence, but for more confident writers it could become boring and limit their writing. Once children have grasped simple substitution (in KS1), they can be shown how to embellish by adding additional details. Over time children will have been taught how to add detail to achieve different effects as well as how to change viewpoints, tense and text type. 

True independence and development in writing will not occur unless children move onto adding and altering, drawing upon their full range of reading. This can also be known as ‘shaking hands with the text’. The children decide what parts of the text they might need to ‘hug closely’ to and what parts they can ‘shake hands with the text’, which means moving away and making it more their own. 
It is important to move children through the different forms of innovation so that they are increasingly challenged, but also gain confidence in manipulating what they know in order to create something new. Innovation is about practicing transferable language patterns that, in the end, children will be able to draw upon to create, 

At the end of each section of ‘shared writing’ it is important for assessment and then teacher marking to take place. Assessment may be through partner work or it may be a whole class process. Using visualisers to display pieces of children’s work, which are discussed.  The more practice the children get at reflecting on the quality of work and how to improve it, the more they will develop their own editing skills. Here, the teacher can also model how to be a ‘responsive partner’ with the whole class – again this is a skill that needs to be initially modelled to the children. 

Teachers can then assess, adapt and plan so that the next lesson addresses any misconceptions/needs before moving on. It is vital that children are given chance to respond to any marking/misconceptions before moving on to the next stage of the shared write. See TFW pg.42 for ideas on mini lessons to address common errors. 


	Stage 3: The independent application stage


	In this stage, the children move towards becoming more independent. All children will be writing the same text type but choosing topics that interest and intrigue them or that they know about. 
Another aspect of this stage that the teacher uses would be to reveal several more models so that the children can consider how different writers tackle writing this text type. This might allow children to add more to the list of ingredients or techniques, thereby beginning to broaden their repertoire. 

The children then begin using their boxing-up skills to start planning their independent work around the same writing focus. They can use their text-mapping skills, their boxed-up planning and then talking the text skills to develop their own writing. 

Once the children have finished their independent writing they could read it aloud, discuss with a partner, improve and give it a final check. They can then comment on how well they think they have written their final piece.  

The stage of ‘independent application’ may look different across different classes. Confident writers will need high-quality shared writing as a focus. Less confident classes may have to revisit the whole process of gathering information, drawing and telling, before moving into boxing-up and rehearsing ideas, followed by a shared, guided and independent writing. 
Any misconceptions throughout the innovation/independent application stages should be addressed and reinforced throughout this final stage – continue to use shared writing and/or guided writing. 

	The end of unit assessment 

	This independent writing (hot task) can now be assessed, looking back at the cold task to see what progress has been made. The teacher can then decide on what general language features will need to particularly focused on in the next unit in English, as well as which features will need to be further developed across the curriculum. 
At this stage children need to look at their cold task and compare with the hot task; to reflect on the progress they have made. 



Unit Timetable

	
	Baseline

Assessment
	Week 1
	Week 2
	Week 3
	End of Unit

Assessment

	
	
	Imitation
	Innovation
	Independent

Application
	

	Lesson 1


	· Cold write 1 week prior to start of unit.
· Doesn’t have to be undertaken in English lesson.

· Analyse against Literacy overviews/ end of year targets.

	· Hook.
· Clarifying words, phrases and grammar (sentence work that underpin the model text).
· Learn paragraph 1 of new text. 


	· Shared planning and continue to develop ingredients/toolkit.
· Key ingredients translated into ‘Going for Green’ checklists. 


	· Reinforce any misconceptions through continued shared-writing and or/ guided writing. 

· Independent Planning.
	· Assess against end of year expectations.

· Children compare hot and cold tasks and reflect on own learning.  



	Lesson 2
	
	· Story map produced by the teacher prior to lesson. 

· Children learn the text orally.
· Games/drama to learn the text (pg. 21 TFWATC).
	· Vocabulary/spelling/sentence work.
· Shared Write*.
· Editing. 

*whole class editing daily based on needs
	· Reinforce any misconceptions through continued shared-writing and or/ guided writing. 

· Independent Application.
	

	Lesson 3
	
	· Learn remainder of text.
· Short burst write (description/settings).
	· Vocabulary/spelling/sentence work.
· Shared Write*.
· Editing.
*whole class editing daily based on needs
	· Reinforce any misconceptions through continued shared-writing and or/ guided writing.
· Edit and improve.
	

	Lesson 4
	
	· See the text for the first time.
· Read as a reader activities.

	· Vocabulary/spelling/sentence work.
· Shared Write.* 

· Editing. 

*whole class editing daily based on needs
	· Publish
	

	Lesson 5
	
	· Box-up the text - read as a writer activities.
· Ingredients/toolkits – start to develop.


	· Vocabulary/spelling/sentence work.
· Shared Write.* 

· Editing.
*whole class editing daily based on needs
	· Compare and assess
	


